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ABSTRACT

The study investigated emotional intelligence as predictor of secondary school students’ academic achievement in Biology in Northern
Senatorial district of Cross River State. The study was guided by three (3) objectives which were translated into research questions. The
corresponding null hypothesis were tested to see if the emotional intelligence traits and personality traits significantly predicts academic
achievement. Correlation survey design and ex-post facto research design were adopted for the study and the population for the study
comprised of 12,874 students. The sample size consisted of 388 SSII students drawn using simple random sampling and purposive
sampling technique to select secondary schools for the study. The instruments used for the study were EIS (Emotional Intelligence Scale)
and Mock Examination. Data were analyzed using linear regression at .05 level of significance. The findings of the study revealed that
all the dimensions of emotional intelligence (self-awareness, self-regulation and social skills) do not significantly predict academic
achievement. Based on the findings, it was concluded that issues of academic failure should not be attributed to emotional intelligence.

INTRODUCTION

Education is the process of promoting learning or acquiring of knowledge, values, skills, beliefs and habits. Education is
the process planned to foster knowledge, skills and attitude required to enable individuals cope appropriately in the
environment. Education remains pivotal in the preparation of students physically, mentally, emotionally and socially to
suit world of work. Education fosters and promotes individual self-realization.

The world attention is shifted towards quality and functional education in schools and for successful academic achievement
of students, attention is currently been drawn to their emotions and personalities as well. Achieving educational goals such
as school success requires the desire of the students to control impulses and put in hard work, as well as the ability to
control emotions associated with goal pursuit. Proactive behaviours to enhance academic success amongst students is a
thing of the past as students nowadays revolt against test taking, assignment and examination and will even threaten
teachers; a situation resulting to questions about students” emotions and personalities in determining academic achievement
(Ghasemzadeh & Azizreza, 2015).

Understanding emotional intelligence and personality traits by students and sustaining them positively is very crucial as
such will make it appropriate analyzing students’ reasons for failure and adjusting to proper measures that will help in
predicting academic achievement (Abakpa & lji, 2011). Emotional intelligence and personality share common features;
they both follow a relatively constant pattern throughout the individual’s life, and they are all genetically determined in
different degrees. In addition, they can act as important predictors of different outcomes in life including educational
achievement, occupational performance, and health.
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Knowing who someone is, what we want, where we want to be is important in academics. This portrays students who are
self-aware. Most students set unachievable goals and having unrealistic ideas of how tasks could be performed as a result
of lack of conscientiousness of what they want to achieve. Students’ lack of conscientiousness in their education is over
growing; hence, they tend not to be determined, lack diligences, increase lateness to school and perpetuate disorder
fostering a poor achievement state of affairs.

In life, certain behaviours are exhibited by an individual that others tend to say the person has good characters or bad
characters. These traits include self-awareness, self-regulation, empathy, social life, openness, extraversion, agreeableness
conscientiousness and neuroticism. These characters tell about one’s personality that determines success in life endeavors.
Many people are good listeners, open minded, they handle criticism without denial or blame, excuse or anxiety, empathies
with people, apologies when wrong, self-discipline and live social life. These categories of people are described as been
emotionally balanced.

Emotional intelligence exhibits the special power to predict people and it is used as a vital tool to influence success in life
(Yahaya, Yahaya & Lee, 2014). In other words, it has the power to control one’s feelings and excitements. Emotional
intelligence directs the recognition and differentiation of feelings, excitements, meanings and concepts, which can permit
problem solving. Emotional intelligence incorporates the commitment to receive emotions, coordinate emotions to
understand the information associated with emotions for management purpose. In the educational system, identification of
concepts and meaning appropriately as a result of emotional intelligence will help in predicting students’ academic
achievement.

The emotional abilities and perception affect students in respect to cognitive and behavioral abilities. Apart from these
essential qualities, emotional intelligence has different dimensions such as self-awareness, self-regulation, social skills,
empathy and motivation (Goleman 1998). These dimensions are briefly explained.

Self-awareness is a key component of emotional intelligence. Self-awareness is the level to which people are consciously
aware of their internal states, their communication or relationships with others (Brinker, Chin, & Wilkinson, 2014). Self-
awareness is made up of emotional awareness, self-assessment, and self-confidence. In other words, it is all about
understanding one’s emotions, personal strength and weaknesses and having a strong sense of your own value. Malecki
(2009) accepted that emotional intelligence is pivotal to effective learning. A student with self-awareness and internally
motivated will definitely poses high level of academic achievement.

Self-regulation is learning how to control one’s own emotions. Management of emotions is closely related to self- control,
in which a child learns to delay their own gratification in support of their future success (Johnson 2015). The ability to
manage emotions is important for classroom success where students learn how to interact and relate reasonably within the
academic environment while keeping in focus learning (Hammed 2016). In a situation where students regulate activities
that will not help them in the classroom and redirect their attention to the classroom, there is every possibility that changes
to foster academic achievements are bound to take place hence, prediction of the students’ academic achievement may not
be a difficult task.

Social skills are the abilities to affect others positively and develop trust and rapport in relationships. Specific behaviors
associated with social skills include feeling the emotional needs of others, making others feel comfortable, showing
understanding, and building positive relationships (Nelson & Low, 2017). Social skills showcase skills adopted to
communicate and relate with each other, both verbally and non-verbally, through gestures, body language and our personal
appearance. Social skilled individual exhibit diverse approaches in solving daily personal and interpersonal problems. They
are more prudent in their social relationships hence successful academic achievement. The students with social skills find
more pleasure in activities they are involved and equally take decisions on their own. Social skills help in affecting others
positively thereby students who tend to be low in academic achievement may relate with those who are academically high
and may cope in certain areas.
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Biology is a natural science that deals with the living world: How the world is structured, how it functions and what these
functions are, how it develops, how living things came into existence, and how they react to one another and with their
environment (Umar, 2016). It is a prerequisite subject for many fields of learning that contributes immensely to the
technological growth of the nation (Ahmed, 2014). The development covers areas like Agriculture, Medicines, Nursing,
Forestry, Pharmacy, Biotechnology, Nanotechnology, and many other areas (Ahmed & Abimbola, 2017). Biology is one
of the subjects in Nigerian secondary school curriculum to be offered.

Achievement in the opinion of lji (2013), Kurumeh, Musa and Agwagah (2016) and Abakpa (2011) is the measure of
accomplishment in a specific field of study. The authors argue that achievement of students is the demonstration of their
abilities to attain certain level of instructional objectives outcome of their classroom instruction and experiences. The
students’ emotions and personality traits may be influenced on the basis of experiences and should not be neglected because
it fosters academic achievement. Neglecting the learners’ emotion and personalities while selecting the content of any
subject signifies neglecting a very vital motivational factor in the teaching-learning process that can affect learning
(Okebukola 2018). It is on this premise that the researcher wants to find out how emotional intelligence can predict
secondary school students’ academic achievement in Biology in Northern senatorial district of Cross River State.

Statement of the Problem

Emotional intelligence dimension such as self-awareness, self-regulation and social skills are crucial to students” academic
achievement. All these conditions if developed and enhanced by students; tend to help foster or enhance successful
academic achievement in which Biology is inclusive. However, available records show that from 2014 to 2018, there were
poor performances of students in the three science subjects with the average performances of 46.30% in Chemistry, 37.27%
physics and 39.3% in Biology (Sakiyo & Badau, 2015).

The rate of failure in Biology year in and out has not only affected the turnout of students into tertiary institutions but has
equally affected the development of the nation in biological areas like Medicine, Biotechnology and Genetics. The failure
rate has equally prompted educators, parents and the society at large to ask questions whether secondary school students
know what they want, their strengths and weaknesses, whether they do self-assessment, regulate certain detrimental
behaviours and set principles to monitor their set goals, whether the students develop learning relationship with teachers
and among themselves and are conscious about their time to study. Teachers and counselors keep doing their best to teach
and counsel students on how to promote academic performance and most authors have written books as guide to help
students out of this ugly situation. The crucial questions at this point are; do students put in self-effort (motivation)? Do
they show discipline? Do they act dutifully? Are they achievement-striving and above all, do they give credence to
intellectual curiosity and broadmindedness to accept constructive criticism avoiding unnecessary argument? By
implication, when students act negatively upon their emotions, it will affect their performances that administrators and
parents may not be able to predict their academic achievement; it may reduce students performances calling for questions
about their emotional intelligence and personalities, hence the researcher intends to examine emotional intelligence and
personality traits as predictors of secondary school students’ academic achievement in Biology in Northern senatorial
district of Cross River State.

Objectives of the Study

The main objective of this study was to determine the relationship between emotional intelligence and academic
achievement of students in Biology in secondary schools in the Northern Senatorial District of Cross River State.

Specifically, this study determined how: -
1. Self-awareness predicts students’ academic achievement in Biology
2. Self-regulation predicts students’ academic achievement in Biology

3. Social skills predicts students’ academic achievement in Biology
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Research Questions

The following research questions were raised to guide the study.
1. How does self-awareness predict students” academic achievement in Biology?
2. How does self-regulation predict students’ academic achievement in Biology?

3. How do social skills predict students’ academic achievement in Biology?

Statement of Hypotheses

The following hypotheses were formulated to guide the study and would be tested at 5% level of significance.
1. Self-awareness does not significantly predict students’ academic achievement in Biology
2. Self-regulation does not significantly predict students” academic achievement in Biology

3. Social skills do not significantly predict students’ academic achievement in Biology

METHODOLOGY

Survey research design and ex-post facto also known as casual comparative design were adopted for the study. The

study was carried out in Northern Cross River State. The population of the study comprises all the 12,874 Biology students
in public secondary schools in the Northern Senatorial district of Cross River State who sat for mock examination in 2018.
The sample size for the study was 388 Biology students out of 12,874 SSII students that sat for mock examination in 2018
in the Northern Senatorial district of Cross River State using Taro Yamane (1973) formula for sample size determination.
Purposive or judgmental sampling was used to select four (4) secondary schools from each Local Government in the
Senatorial district that satisfy predetermined criteria (not malpractice prone) to give real information of the students’
academic achievement. ~ Two instruments were used for data collection. The two instruments were Emotional
Intelligence Scale (EIS) and Mock Examination results (MER) obtained from the sampled schools. The EIS contains five
(5) clusters with four (4) items each based on their dimensions to measure emotional intelligence of students in Biology
while the MER was collected from the various schools sampled. The MER carries grading following the West African
Examination Council grading pattern as follows Al (75-100) Excellent B2 (70-74) Very good B3 (65-69) Good C4 (60-
64) Credit C5 (55-59) Credit C6 (50-54) Credit D7 (45-49) Pass E8 (40-44) failed F9 (0-39). Responses collected using
the first two instruments were coded into the statistical packages for social science (SPSS) and analyzed. The results were
used to compare with the secondary school students’ academic achievement in Biology. The emotional intelligence scale
and personality scale adopted carried a rating scale of Strongly Agree (SA) 4 points, Agree (A) 3 points, Disagree (D) 2
points and Strongly Disagree (SD) 1 points. The emotional intelligence scale and personality scale were subjected to face
and content validation by an expert in measurement and evaluation, and in guidance and counseling from the Department
of Guidance and counseling, College of Agricultural and Science Education, Joseph Sarwuan Tarka University, Makurdi,
Benue State and a Biology teacher in secondary school. The experts were requested to check the appropriateness of the
personality scale and emotional intelligence scale for collection of students required responses. The Validators comment(s)
were strongly adhered to as corrections were made before final production of the instrument. To establish the reliability of
the instrument, the instrument was trial-tested among 20 senior secondary school students in Benue State with similar
characteristics to that of the study population. The data collected were subjected to statistical analysis using the Cronbach
Alpha method to determine the internal consistency of the instrument. The reliability of the instrument was determined in
clusters. Emotional intelligence scale had five clusters (1-5) and the first cluster has a reliability index of .856, cluster 2
has .854, cluster 3 has .756, cluster 4 has .836, and cluster 5 has .731. The overall reliability index for the emotional
intelligence scale is .946 which is acceptable. Data collected were analyzed using linear regression to answer the research
questions and the test of ANOVA that emanated from linear regression analysis was used to test the hypotheses at .05 level
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of significance. The decision rule for the hypotheses was when the p value is less than the level of significance (P< 0.05)
you reject the stated hypotheses but when the p value is greater than the level of significance (P> 0.05) you do not reject
the stated hypotheses. Regression analysis is a form of predictive modeling technique which investigates the relationship
between a dependent (target) and independent variables (predictor).

RESULT AND DISCUSSION

This section presents results of the analyzed data and discussion of findings in the sequence of the research questions
answered using linear regression and hypotheses tested using the ANOVA that emanated from linear regression at .05 level
of significance. The R? value in every module summary is used to explain the relationship that exists between the dependent
and independent variables.

Research Question 1
How does self-awareness predict secondary school student’s academic achievement in Biology?

To answer this question, achievement scores of students in Biology was used to predict the response from Self-awareness
items.

Table 1: Regression Analysis of Students Self-awareness and Relationship with Academic Achievement in Biology
Model Summary
Model 'R R Square Adjusted R Square = Std. Error of the Estimate
1 .0532 .003 .000 1.90423
a. Predictor: Self- awareness

Table 1 shows the model summary of regression analysis of students’ self-awareness which determines the relationship
that exists between self-awareness and secondary school students academic achievement in biology. The R value .056
indicates that there is low relationship between openness and students’ academic achievement in Biology. The R? value of
.003 implies that 3% of students’ self-awareness is associated or related to students’ academic achievement in Biology.

Research Hypothesis 1
Self-awareness does not significantly predict secondary school students’ academic achievement in Biology.

To test this hypothesis, the data collected for self-awareness and students’ academic achievement test in Biology was
analyzed using linear regression and the ANOVA from the linear regression was used to test the hypothesis.

Table 2: ANOVA from Linear Regression to Predict Students Self-awareness and Academic Achievement

|[Model Sum of Squares Df Mean Square F Sig.
Regression 3.969 1 3.969 1.094 .296°
1 Residual 1399.671 386 3.626

Total 1403.639 387
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a. Dependent Variable: Achievement
b. Predictors: (Constant), Self awareness

Table 2 shows the ANOVA value used for predicting students” academic achievement through self-awareness. The p-value
of .296 is greater than the 0.05 level of significance, hence the test is not statistically significant and the null hypothesis
which states that self-awareness does not significantly predict secondary school students’ academic achievement in Biology
is not rejected.

Research question 2:
How does Self-regulation predict secondary school students’ academic achievement in Biology?

To answer this question, achievement scores of students in Biology was used to predict the response from Self-regulation
items.

Table 3: Regression Analysis of Students Self-regulation and Relationship with Academic Achievement in Biology

IModel R R Square Adjusted R Square  [Std. Error of the Estimate

1 .0022 .001 -.003 1.90692

a. Predictor: Self- regulation

Table 3 shows the model summary of regression analysis of students’ self-regulation which determines the relationship
that exists between self-regulation and secondary school students academic achievement in biology. The R value .002
indicates that there is low positive relationship that exists between students’ self-regulation and academic achievement in
Biology main while the R? value of .001 implies that 0.1% relationship exists between self-regulation and students’
academic achievement in Biology.

Research hypothesis 2:
Self-regulation does not significantly predict students’ academic achievement in Biology?

To test this hypothesis, the data collected for self-regulation and students’ academic achievement test in Biology was
analyzed using linear regression and the ANOVA from the linear regression was used to test the hypothesis.

Table 4: ANOVA from Linear Regression to Predict Students Self-regulation and Academic
Achievement

|[Model Sum of Squares Df Mean Square F Sig.
Regression .004 1 .004 .001 .972°
1 Residual 1403.635 386 3.636
Total 1403.639 387

a. Dependent Variable: Achievement
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b. Predictors: (Constant), Self-regulation

Table 4 shows the ANOVA value used for predicting students’ academic achievement through self-regulation. The p-value
of .272 is greater than the 0.05 level of significance, hence the test is not statistically significant and the null hypothesis
which states that self-regulation does not significantly predict secondary school students’ academic achievement in Biology
is not rejected.

Research question 3:

How do social skills predict students’ academic achievement in Biology?

To answer this question, achievement scores of students in Biology was used to predict the response from social skills
items.

Table 5: Regression Analysis of Students Social Skills and Relationship with Academic Achievement in Biology

IModel R R Square Adjusted R Square [Std. Error of the Estimate

1 .0522 .008 .005 1.89940

a. Predictor: Social Skills

Table 5 shows the model summary of linear regression analysis of social skills of students’ that determines the relationship
that exists between secondary school students academic achievement in Biology. The R value .052 indicates that there is
low positive relationship of social skills with academic achievement in Biology. The R?.008 implies 8% relationship exists
between social skills and students’ academic achievement in Biology.

Research hypotheses 3:
Social skills do not significantly predict students’ academic achievement in Biology?

To test this hypothesis, the data collected for social and students’ academic achievement test in Biology was analyzed using
linear regression and the ANOVA from the linear regression was used to test the hypothesis.

Table 6: ANOVA from Linear Regression to Predict Students Social Skills and Academic Achievement

IModel Sum of Squares df Mean Square F Sig.
Regression 11.054 1 11.054 3.064 .081°
1 Residual 1392.585 386 3.608
Total 1403.639 387

a. Dependent Variable: Achievement

b. Predictors: (Constant), Social Skills
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Table 6 shows the ANOVA value used for predicting students’ academic achievement through social skills. The p-value
of .081 is greater than the 0.05 level of significance, hence the test is not statistically significant and the null hypothesis
which states that social skills does not significantly predict secondary school students’ academic achievement in Biology
is not rejected.

Summary of Major findings

The following findings were drawn from the study based on the hypotheses tested at .05 alpha level of significance.

1. The findings revealed self-awareness does not statistically significantly predict secondary school students’
academic achievement in Biology.

2. That self-regulation does not statistically significantly predict secondary school students’ academic achievement
in Biology.

3. That social skills do not statistically significantly predict secondary school students’ academic achievement in
Biology.

4. That empathy does not statistically significantly predict secondary school students’ academic achievement in
Biology.

Discussion of Findings

The discussion of findings of the study is done based on the individual revealed outcome for the hypotheses tested.

The findings on research hypotheses one revealed that self-awareness does not significantly predict secondary
school students’ academic achievement in Biology and the result is in line with the work of Safdar & Gulap (2013) who
found out that there is no significant relationship between self-awareness and students’ academic achievement. However
the findings disagreed with the findings of Melvin (2018), Nwadinigwe (2012) and Malecki (2009) whose findings revealed
that there is a significant relationship between self-awareness and students’ academic achievement. The difference
observed in the current study may be due to some factors like teachers’ qualifications and environment of learning and
socio-economic factor of parents as well as study habits of students.

Also, the findings revealed self-regulation does not statistically significantly predict students’ academic achievement in
Biology. This finding negates the work of Nwadingwe (2012) and Melvina (2018) whose finding revealed there is a
significant relationship between self-regulation and students’ academic achievement. The difference observed could be as
a result of the scope, population and individual differences of the students.

In addition, the findings revealed that social skills do not significantly predict students’ academic achievement in Biology.
This disagrees with the work of Nwadinigwe (2012) and Fatum (2008) that revealed a positive significant relationship
between emotional intelligence and academic achievement among the general school students. The present findings may
be due to peer problems, unpreparedness during instructional periods, unable to engage cooperative learning and disruptive
classroom.

Conclusion

The study was on Emotional intelligence as predictors of secondary school students’ academic achievement in Biology in
Northern Senatorial district of Cross River State. Based on the findings of this study, it was concluded that emotional of
students do not predict academic achievement, therefore self-awareness, self-regulation and social skills are not sole
determinant factor of students’ academic achievement.
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Recommendations

Based on the findings of this study, the following recommendations were made.
1. Academic failure of students should not be attributed to emotional intelligence and personality traits of students.

2. Factors that could predict achievement like teachers’ qualification, students study habit, learning environment and
socio-economic status of parents be researched on.

REFERENCES

Ali,N., Jusoff, K., Alis,S., Mokhtar, N. & Salamat, A. (2014). The Factors Affecting Students’ Performance at university
knologi MARA Kedah, Malaysia.

Askell-Williams and Lawson (2015) posited that children with peer problems are more Farrington, C. A., Roderick, M.,
Allensworth, E., Nagaoka, J., Keyes, T. S., Johnson, D. W., & Beechum, N. O. (2012). Teaching adolescents to become
learners. The role of noncognitive factors in shaping school performance: A critical literature review. Chicago, IL:
University of Chicago Consortium on Chicago School Research

Azizi Yahaya, Noordin Yahaya and Faizah Idris (2013) Aggressive behavior and the influencing factors at five schools in
Johor bahru.

Bandura, A. (1986). A social cognitive theory: Englewood Cliffs, NJ: Prentice Hall.

Barrick, M. R., Mount, M. K., & Judge, T. A. (2017). Personality and performance at the beginning of the new millennium:
What do we know and where do we go next? International Journal of Selection and Assessment, 9(1-2), 9-30. doi:
10.1111/1468-2389.00160

Beard, J. R., Biggs, S., Bloom, D. E., Fried, L., Hogan, P., Kalache, A., & Olshansky, S. J. (2016). Global population
ageing: Peril or promise? Geneva, Switzerland: World Economic Forum.[Google Scholar]

Bernard, L. C. (2016). Motivation and personality: Relationships between putative motive dimensions and the five-factor
model of personality.

Bernard, L. C. (2010). Motivation and personality: Relationships between putative motive dimensions and the five factor
model of personality. Psychological Reports, 106(2), 613-631. doi: 10.2466/pr0.106.2.613-631

Boyatzis R. E., Rochford K., & Cavanagh K. V. (2017). Emotional intelligence competencies in engineer's effectiveness
and engagement. Career Dev. Int. 22, 70-86. 10.1108/CDI-08-2016-0136 [CrossRef] [Google Scholar]

Chamundeswari, S. D. (July 2013). Emotional Intelligence and Academic Achievement among Students at the Higher
Secondary Level. International Journal of Academic Research in Economics and Management Sciences (vol. 5) 124-148.

Cherry, K. (2018A). 1Q vs. EQ: Which one is more important? Very Well Mind. Retrieved from
https://www.verywellmind.com/ig-or-eg-which-one-is-more-important-2795287 accessed on 24/03/2019.

Conard, M.A. (2006). Aptitude is not enough: How personality and behavior predict academic performance. Journal of
Research in Personality, 40, 339-346.

Denzin, N. K. (2013). The research act: A theoretical introduction to sociological methods. Chicago, IL, USA: Aldine
Publishers.


http://scholar.google.com/scholar_lookup?hl=en&publication_year=2012&author=J.+R.+Beard&author=S.+Biggs&author=D.+E.+Bloom&author=L.+Fried&author=P.+Hogan&author=A.+Kalache&author=S.+J.+Olshansky&title=Global+population+ageing%3A+Peril+or+promise%3F
https://dx.doi.org/10.1108%2FCDI-08-2016-0136
https://scholar.google.com/scholar_lookup?title=Emotional+Development+and+Emotional+Intelligence:+Educational+Implications&author=J.+D.+Mayer&author=P.+Salovey&publication_year=1997&
https://www.verywellmind.com/iq-or-eq-which-one-is-more-important-2795287

International Journal of Advance Research Publication and Reviews, Vol 2, no 10, pp 55-65, October, 2025 64

Emmerling, R. J., Shanwal, V. K., & Mandal, M. K. (2008). Emotional intelligence: Theoretical and cultural perspectives.
New York: Nova Science Publishers, Inc.

Goleman, D., (1995) Emotional Intelligence, New York, NY, England: Bantam Books, Inc. "Dan Goleman".
Huffingtonpost.com. Archived from the original on 2014-03-04. Retrieved 2014-03-07.

Goleman, Daniel.(1995). Emotional Intelligence: Why it can matter more than 1Q. New York: Bantam Books.

Hinton, C. Koji M. & Bruno D. (2013). Brain Research, Learning and Emotions: Implications for Education Research,
Policy and Practice:Wiley

Malik, F., &Shujja, S. (Jan 2013). Emotional Intelligence and Academic Achievement: Implications for Children’s
Performance in Schools. Journal of the Indian Academy of Applied Psychology, 51-59.

Malik, S. Z., & Shahid, S. (2016) Effect of Emotional Intelligence on Academic Performance among Business Students in
Pakistan. Bulletin of Education and Research, 197-208.

Matthews G., Corr P. J. (2019). The Cambridge Handbook of Personality Psychology. Cambridge: Cambridge University
Press. [Google Scholar]

Mayer, J. D., Salovey P. (1997). What is emotional intelligence?, in Emotional Development and Emotional Intelligence:
Educational Implications eds Salovey P., Sluyter D. J., editors. (New York: Basic Books; ), 3—31. [Google Scholar]

Mayer, J. D., & Salovey, P. (1997). What is emotional intelligence? In P. Salovey & D. J. Sluyter (Eds.), Emotional
development and emotional intelligence: Educational implications (pp. 3-31). New York: Basic Books.

Mayer, J. D. (2008)."Human Abilities: Emotional Intelligence”. Annual Review of Psychology. 59: 507-536.
doi:10.1146/annurev.psych.59.103006.093646. PMID 17937602. Archived from the original on 2015-12-22.

Mayer,J.D., Salovey,P. and Caruso,D.R (2014) Emotional Intelligence:New Ability or Eclectic Traits? American
Psychologist, Vol. 63, No. 6, pg503-517.

Mind Tools Content Team. (2016). Emotional intelligence: Developing strong “people skills.” MindTools. Retrieved from
https://www.mindtools.com/pages/article/newCDV_59.htm

Mind Tools Content Team. (2016). Emotional intelligence: Developing strong “people skills.” MindTools. Retrieved from
https://www.mindtools.com/pages/article/newCDV_59.htm

Nasir, M., & Masrur, R. (June 2010). An Exploration of Emotional Intelligence of the Students of 11Ul in Relation to
Gender, Age and Academic Achievement. Bulletin of Education and Research, 37-51.

Poropat, A. E. (2009). A meta-analysis of the five-factor model of personality and academic performance. Psychological
Bulletin, 135(2), 322-338. doi:10.1037/a0014996.CrossRefPubMed[Google Scholar]

Poropat, A. E. (2011). The personality factors and their correlations with academic performance. British Journal of
Educational Psychology, 81(1), 41-58. doi:10.1348/000709910X497671.CrossRefPubMed[Google Scholar]

Poropat, A. E. (2014). A meta-analysis of adult-rated child personality and academic performance in primary education.
British Journal of Educational Psychology, 84(2), 239-252. doi:10.1111/bjep.12019.CrossRefPubMed[Google Scholar]



http://www.huffingtonpost.com/dan-goleman/
https://web.archive.org/web/20140304084501/http:/www.huffingtonpost.com/dan-goleman/
https://www.jstor.org/publisher/black
https://scholar.google.com/scholar_lookup?title=Emotional+Development+and+Emotional+Intelligence:+Educational+Implications&author=J.+D.+Mayer&author=P.+Salovey&publication_year=1997&
https://scholar.google.com/scholar_lookup?title=Emotional+Development+and+Emotional+Intelligence:+Educational+Implications&author=J.+D.+Mayer&author=P.+Salovey&publication_year=1997&
https://www.researchgate.net/publication/5907081
https://en.wikipedia.org/wiki/Digital_object_identifier
https://doi.org/10.1146%2Fannurev.psych.59.103006.093646
https://en.wikipedia.org/wiki/PubMed_Identifier
https://www.ncbi.nlm.nih.gov/pubmed/17937602
https://web.archive.org/web/20151222125327/https:/www.researchgate.net/publication/5907081_Human_Abilities_Emotional_Intelligence
https://www.mindtools.com/pages/article/newCDV_59.htm
https://www.mindtools.com/pages/article/newCDV_59.htm
https://doi.org/10.1111/bjep.12019
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=24829119
https://scholar.google.com/scholar_lookup?journal=Early+Child+Development+and+Care&title=The+relationship+between+language+and+cognitive+development+and+emotional-behavioral+problems+in+financially-disadvantaged+preschoolers:+A+longitudinal+investigation&author=WS+Gilliam&author=PB+de+Mesquita&volume=162&publication_year=2000&pages=9-24&
https://doi.org/10.1111/bjep.12019
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=24829119
https://scholar.google.com/scholar_lookup?journal=Early+Child+Development+and+Care&title=The+relationship+between+language+and+cognitive+development+and+emotional-behavioral+problems+in+financially-disadvantaged+preschoolers:+A+longitudinal+investigation&author=WS+Gilliam&author=PB+de+Mesquita&volume=162&publication_year=2000&pages=9-24&
https://doi.org/10.1111/bjep.12019
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=24829119
https://scholar.google.com/scholar_lookup?journal=Early+Child+Development+and+Care&title=The+relationship+between+language+and+cognitive+development+and+emotional-behavioral+problems+in+financially-disadvantaged+preschoolers:+A+longitudinal+investigation&author=WS+Gilliam&author=PB+de+Mesquita&volume=162&publication_year=2000&pages=9-24&

International Journal of Advance Research Publication and Reviews, Vol 2, no 10, pp 55-65, October, 2025 65

Poropat, A. E. (2014). Other-rated personality and academic performance: Evidence and implications. Learning and
Individual Differences, 34, 24-32. do0i:10.1016/j.lindif.2014.05.013CrossRefPubMed[Google Scholar]

Power, R. (2017). 7 qualities of people with high emotional intelligence. Success. Retrieved from
https://www.success.com/7-qualities-of-people-with-high-emotional-intelligence

Svetlana, H. (2012) Emotional Intelligence and Academic Achievement In Higher Education. Pepperdine University

Uziel, L. (2017). Individual differences in the social facilitation effect: A review and meta-analysis. Journal of Research
in Personality, 41, 579-601.

Uziel, L., &Baumesiter, R.F. (2014, February).The effect of socialpresence on self-control: Ego-depletion among neurotics
andego-replenishment among individuals high in social desirability.Poster presented at the 10th annual meeting of the
Society forPersonality and Social Psychology (SPSP 2009), Tampa, FL.Uziel, L. (2006). The extraverted and the neurotic
glasses are of different colors.Personality and IndividualDifferences, 41(4), 745-754.

Vermetten, Y. J., Lodewijks, H. G., &Vermunt, J. D. (2012). The role of personality traits and goal orientations in strategy
use.Contemporary Educational Psychology, 26(2), 149-170. doi: 10.1006/ceps.1999.1042

von Stumm S, Hell B, Chamorro-Premuzic T. (2011)The Hungry Mind: Intellectual Curiosity Is the Third Pillar of
Academic Performance. Prospect Psychol Sci. 2011 Nov;6(6):574-88. doi: 10.1177/1745691611421204.

Von Stumm, S., Hell, B., & Chamorro-Premuzic, T. (2011). The hungry mind: Intellectual curiosity is the third pillar of
academic performance. Perspectives on Psychological Science(6), 574-588. doi: 10.1177/1745691611421204.

Yahaya, A., Yahaya, N., & Lee, G. M. (2014). The Impact of Emotional Intelligence Element on Academic Achievement.
Archives Des Sciences.

Zimmerman B. J. (2014).Investigating Self-Regulation and Motivation: Historical Background, Methodological
Developments, and Future Prospects Graduate Center of the City University of New York.

Zimmerman, B. J. (1914B). Self-regulated learning and academic achievement: An overview. Educational
Psychologist,(vol. 8)25, 3-17.


https://doi.org/10.1111/bjep.12019
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&dopt=Abstract&list_uids=24829119
https://scholar.google.com/scholar_lookup?journal=Early+Child+Development+and+Care&title=The+relationship+between+language+and+cognitive+development+and+emotional-behavioral+problems+in+financially-disadvantaged+preschoolers:+A+longitudinal+investigation&author=WS+Gilliam&author=PB+de+Mesquita&volume=162&publication_year=2000&pages=9-24&
https://www.success.com/7-qualities-of-people-with-high-emotional-intelligence
https://www.ncbi.nlm.nih.gov/pubmed/?term=von%20Stumm%20S%5BAuthor%5D&cauthor=true&cauthor_uid=26168378
https://www.ncbi.nlm.nih.gov/pubmed/?term=Hell%20B%5BAuthor%5D&cauthor=true&cauthor_uid=26168378
https://www.ncbi.nlm.nih.gov/pubmed/?term=Chamorro-Premuzic%20T%5BAuthor%5D&cauthor=true&cauthor_uid=26168378
https://www.ncbi.nlm.nih.gov/pubmed/26168378

