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ABSTRACT:

This quantitative investigation examines the socio-psychological factors shaping student motivation and academic performance among
marginalized school learners in Nadia district, West Bengal. Grounded in educational psychology and critical pedagogy, the study
explores how self-efficacy (Bandura, 1997), socio-economic context, school environment, teacher support, and parental involvement
influence academic outcomes for disadvantaged students.

Using a structured survey based on validated instruments (e.g., Pintrich & De Groot, 1990; Deci & Ryan, 1985), data were collected
from a stratified random sample of 400 upper primary and secondary students. The research employed Pearson correlation, multiple
regression, and path analysis to examine hypothesized relationships among psychological and socio-structural variables.

Findings reveal significant inequalities in motivation and achievement along lines of caste, gender, income, and school resources (Sen,
2000). Strong positive correlations were observed between academic success and perceived teacher support, self-efficacy, and parental
involvement (Zimmerman, 2000). Additionally, marginalized students reported lower intrinsic motivation and greater academic stress,
which adversely impacted their performance.

This study underscores the importance of policy measures and pedagogical reforms that promote psychological empowerment,
equitable access to resources, and inclusive schooling environments. By adopting a localized, evidence-driven framework, the research
provides insights for transforming educational practices to better serve marginalized learners in rural Indian contexts (Freire, 1970;
Bronfenbrenner, 1979).

Keywords: Student Motivation, Academic Performance, Socio-Psychological Factors, Marginalized Learners,
Educational Psychology, West Bengal

INTRODUCTION

Academic performance and learner motivation are influenced by a complex interplay of individual traits, cultural
dynamics, and institutional conditions. For students from marginalized backgrounds, these influences are often
compounded by systemic disadvantages such as poverty, caste-based exclusion, substandard educational infrastructure,
and limited familial support (Bronfenbrenner, 1979; Freire, 1970). Motivation—particularly its intrinsic and extrinsic
dimensions—has been linked to learning outcomes in various educational contexts, with researchers highlighting the
critical roles of self-efficacy (Bandura, 1997), collaborative learning (Vygotsky, 1978), and autonomy-supportive
environments (Deci & Ryan, 1985).

In India, socio-economic disparities often translate into educational inequality, especially in rural areas. This study
focuses on Nadia district, West Bengal, to analyze how psychological constructs (e.g., confidence in one’s abilities,
perceived teacher support, emotional stress) interact with social determinants (e.g., caste identity, economic condition,
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school environment) to shape students’ academic success. By merging theories from educational psychology with equity-
based educational frameworks, this research seeks to provide a comprehensive understanding of the challenges
marginalized learners face (Sen, 2000; Zimmerman, 2000).

Rationale of the Study

Socio-psychological variables such as parental support, emotional well-being, and school environment significantly
influence motivation and academic achievement (Bandura, 1997; Deci & Ryan, 2000). For marginalized students,
systemic barriers—ranging from economic hardship to social exclusion—intensify these effects (UNESCO, 2020).
Although national reforms aim to bridge achievement gaps, many rural learners in Nadia district continue to lag
academically. The absence of localized, quantitative insights on these issues necessitates this study. By analyzing
relevant variables and their interrelationships, this research aims to generate actionable knowledge for inclusive policy
and practice (Bronfenbrenner, 1979; Singh & Kaur, 2019).

REVIEWOF LITERATURE

Sl.
No.

Author(s) & Year Key Findings

1 Verma & Rathi (2021) Caste and income disparities negatively influence academic motivation.

2 Pandey & Chatterjee
(2020)

Teacher support enhances self-efficacy among disadvantaged learners.

3 Duckworth et al. (2019) Grit and perseverance predict long-term academic success.

4 Gupta & Sharma (2018) Socio-economic status and parental education impact achievement levels.

5 Kumar & Saikia (2017) Parental involvement correlates with academic improvement in rural
schools.

6 Singh & Sarkar (2015) School quality and teacher competence affect academic performance.

7 Ryan & Deci (2009) Distinguished extrinsic vs. intrinsic motivation in learning outcomes.

8 Wentzel (2002) Positive teacher-student relationships improve student engagement.

9 Zimmerman (2000) Promoted self-regulated learning through metacognitive and motivational
strategies.

10 Sen (2000) Emphasized the importance of educational freedom and capability
expansion.

11 Bandura (1997) Introduced the self-efficacy theory as a key driver of motivation.

12 Deci & Ryan (1985) Developed Self-Determination Theory; intrinsic motivation is
foundational.

13 Bronfenbrenner (1979) Proposed the ecological model of development shaped by social
environments.
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14 Vygotsky (1978) Highlighted social scaffolding as central to cognitive development.

15 Freire (1970) Advocated critical pedagogy to overcome educational inequality.

Objectives and Hypotheses of the Study

Objective 1: To examine the socio-psychological factors that influence student motivation and academic performance.

 H₀₁: There is no statistically significant relationship between socio-psychological variables (e.g., self-efficacy,
teacher support, parental involvement) and students’ academic motivation or performance.

Objective 2: To assess the predictive role of self-efficacy, teacher support, and parental involvement.

 H₀₂: These factors do not significantly predict students' academic motivation or achievement.

Objective 3: To explore the association between demographic characteristics and academic outcomes.

 H₀₃: No significant correlation exists between demographic variables (e.g., caste, gender, income, parental
education) and students’ academic outcomes.

Research Design and Methodology

This study adopts a descriptive-correlational quantitative design, suitable for assessing the strength and direction of
relationships between multiple variables in a natural educational setting. It integrates both descriptive analysis and
predictive modeling through statistical tools.

Population and Sampling Frame

The study targets marginalized student populations, specifically SC, ST, OBC, and EWS categories, enrolled in
government and aided upper primary and secondary schools in Nadia district, West Bengal.

Sample Size and Composition

A total of 400 students were selected using stratified random sampling, ensuring representation across:

 Educational levels (Upper Primary: VI–VIII, Secondary: IX–XII)

 Gender

 Caste and economic background

 School types (Government, Aided)

Sampling Strategy

The sampling process included:

1. Identification of strata from district education records

2. Random selection of schools within each block

3. Proportional selection of students within strata
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Justification for Sample Size

Cochran’s sample size formula was applied to calculate the required sample for a 95% confidence level and 5% margin
of error. A sample size of 200 is deemed statistically valid for correlational and regression analyses in educational
research.

Normality Assumption

Tests conducted:

 Kolmogorov-Smirnov

 Shapiro-Wilk

Key variables like self-efficacy, intrinsic motivation, and academic scores approximated normal distribution (p > 0.05),
validating the use of parametric analyses. Graphical methods (Q-Q plots, histograms) supported this conclusion.

Data Collection Process

1. Parental and student consent obtained.

2. Structured questionnaires administered by trained investigators.

3. Data collection occurred over 30 school days with consistent protocols.

Research Instruments

1. Self-Efficacy Scale (Bandura, 1997):

A 5-point Likert scale measuring academic confidence and task orientation.

2. Self-Developed Standardized Questionnaire:

Sections included:

o Parental involvement

o Teacher support

o School environment

o Peer influence

o Academic stress

o Socioeconomic background

Validity and Reliability

 Content Validity: Assessed by a panel of five education and psychology experts.

 Pilot Study: Conducted with 40 non-sample students in Nadia district.
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 Reliability Scores:

o Self-Efficacy Scale: Cronbach’s α = 0.84

o Custom Questionnaire: Cronbach’s α = 0.81

Both instruments showed high internal consistency.

Statistical Analysis Techniques

 Descriptive Statistics (mean, SD, frequency distribution)

 Pearson’s Correlation (for linear relationships)

 Multiple Linear Regression (predictive modeling)

 Path Analysis (to evaluate causal pathways via SPSS & AMOS)

Block Area-Wise Sample Design of Respondents (N = 200)

Block Name No. of Schools Surveyed Sample Size (Students) SC ST OBC EWS Total

Krishnanagar I 2 22 6 2 8 6 22

Krishnanagar II 2 20 5 3 6 6 20

Ranaghat I 2 24 7 2 9 6 24

Ranaghat II 2 18 5 2 6 5 18

Chakdaha 2 16 4 2 5 5 16

Kaliganj 2 20 5 2 8 5 20

Haringhata 1 14 3 1 5 5 14

Tehatta I 1 14 4 2 4 4 14

Tehatta II 1 14 3 2 5 4 14

Karimpur I 1 14 3 1 5 5 14

Karimpur II 1 14 4 1 4 5 14

Total 17 Schools 200 49 20 65 66 200

Objective 1: To identify socio-psychological factors influencing motivation and academic achievement.

Hypothesis H₀₁:

There is no significant relationship between socio-psychological factors (self-efficacy, teacher support, and parental
involvement) and academic motivation and achievement.
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Test Used: Pearson’s Correlation Coefficient

Variable Academic Motivation (r) Academic Achievement (r) Sig. (p-value)

Self-Efficacy 0.531** 0.458** 0.000

Teacher Support 0.394** 0.368** 0.000

Parental Involvement 0.379** 0.345** 0.000

Interpretation:

All correlations are positive and statistically significant. Self-efficacy shows the highest influence. Null hypothesis is
rejected.

Objective 2: To analyze the role of socio-psychological factors in predicting academic motivation.

Hypothesis H₀₂:

Self-efficacy, teacher support, and parental involvement do not significantly predict academic motivation.

Test Used: Multiple Linear Regression

Dependent Variable: Academic Motivation

Predictor B Std. Error Beta t-value Sig.

Self-Efficacy 0.449 0.068 0.427 6.60 0.000

Teacher Support 0.281 0.059 0.288 4.76 0.000

Parental Involvement 0.208 0.053 0.229 3.92 0.000

R² = 0.471, F(3, 196) = 57.23, p < 0.001

Interpretation:
All predictors are statistically significant. Self-efficacy remains the strongest factor influencing academic motivation. H₀₂
is rejected.

Objective 3: To examine the correlation between demographic variables and academic performance.

Hypothesis H₀₃:

There is no significant correlation between students' demographic variables and academic achievement.
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Test Used: Spearman’s Rank Correlation

Demographic Factor Academic Achievement (ρ) p-value

Caste Category -0.211** 0.002

Gender (M=1, F=2) 0.124* 0.041

Family Income 0.282** 0.000

Parents’ Education 0.305** 0.000

Interpretation:

Achievement is positively linked to parental education and income; caste is negatively correlated. Gender impact is
minimal but present. H₀₃ is rejected.

Multiple Linear Regression: Predicting Academic Achievement

Predictor Variable Unstandardized B Std. Error Beta
(Standardized)

t-value Sig. (p)

(Constant) 23.84 2.45 — 9.73 .000

Self-Efficacy 0.382 0.065 0.345 5.88 .000

Teacher Support 0.243 0.058 0.267 4.19 .000

Parental Involvement 0.197 0.052 0.204 3.79 .000

Academic Motivation 0.304 0.061 0.301 4.98 .000

Model Summary:

 R = 0.653

 R² = 0.426

 Adjusted R² = 0.418

 F(4,195) = 76.42, p < 0.001

Interpretation:
The model significantly predicts academic achievement. Self-efficacy and academic motivation are dominant predictors.
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Path Analysis (AMOS)

Fit Indices:

Path β (Standardized) p-value Type

Self-Efficacy → Academic Motivation 0.52 < .001 Direct

Teacher Support → Motivation 0.39 < .001 Direct

Parental Involvement → Motivation 0.35 < .001 Direct

Academic Motivation → Achievement 0.49 < .001 Direct

Self-Efficacy → Achievement 0.23 < .001 Direct

Teacher Support → Achievement 0.17 0.03 Indirect

Parental Involvement → Achievement 0.14 0.04 Indirect

 Chi-square/df = 1.92

 CFI = 0.956

 TLI = 0.943

 RMSEA = 0.046

 SRMR = 0.035

Interpretation:

Academic Motivation acts as a key mediator. Self-efficacy also has direct effects. Teacher support and parental
involvement influence indirectly.

Summary of Hypothesis Testing

Hypothesis Decision Statistical Basis

H₀₁ Rejected Significant correlations between all variables

H₀₂ Rejected Regression shows all predictors significant

H₀₃ Rejected Demographic factors significantly impact outcomes



International Journal of Advance Research Publication and Reviews, Vol 2, no 8, pp 83-99, August 2025 91

Summary Table of Research Findings

Sl.
No.

Research Objective Tool Used Key Findings Interpretation Hypothesis

1 Socio-psychological
factors & academic
outcomes

Pearson
Correlation

SE (.53), TS (.39), PI
(.38) all significant

Positive correlations H₀₁:
Rejected

2 Predicting motivation
from SE, TS, PI

Multiple
Regression

SE β = .43, TS β = .29,
PI β = .23, R² = .471

Predictive model is
significant

H₀₂:
Rejected

3 Demographics vs.
achievement

Spearman
Correlation

Caste (–.21), Income
(.28), Education (.30),
Gender (.12)

Socioeconomic status
influences
performance

H₀₃:
Rejected

4 Indirect effects via
motivation

Path Analysis
(AMOS)

Motivation mediates
influence of SE, TS, PI

Conclusion and Educational Implications

The present study, titled “Rethinking Student Motivation and Academic Achievement: A Quantitative Analysis of Socio-
Psychological Determinants Among Marginalized Learners in Nadia District, West Bengal,” provides substantial
empirical evidence on the influence of socio-psychological factors—namely self-efficacy, parental involvement, teacher
support, and demographic background—on academic motivation and achievement. Employing advanced statistical tools
such as correlation analysis, multiple linear regression, and structural equation modeling (SPSS & AMOS), the study
revealed significant and interrelated effects among the examined variables.

The findings clearly demonstrate that psychological and social contexts play a crucial role in shaping academic
outcomes, particularly for marginalized students. Among all factors, self-efficacy emerged as the strongest predictor
of academic success, with parental involvement and teacher support also contributing significantly. Conversely, caste
identity, low parental education, and income levels were found to be substantial barriers to student achievement,
indicating deep-rooted systemic inequities. Interestingly, gender differences were statistically insignificant, suggesting
a positive shift toward gender parity in educational settings within the studied region.

Path analysis further established that socio-psychological factors influence academic achievement both directly and
indirectly, reinforcing the necessity for holistic educational reforms. The overall model explained 58% of the variance
in academic performance, indicating a high level of predictive power and validating the research framework. The
rejection of all three null hypotheses confirms the theoretical robustness of the study.

Key Observations

Observation

Students with higher self-efficacy consistently achieved better academic outcomes across demographics.

Parental involvement improved motivation directly and enhanced achievement indirectly via motivation.

Teacher support had a strong influence on motivation, though a weaker direct impact on achievement.

Caste identity and lower family income were negatively correlated with academic outcomes.
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Gender had no significant effect, indicating narrowing gender disparities in educational achievement.

The predictive model explained 58% of the variance in academic performance.

Path analysis confirmed both direct and indirect effects among variables, validating interdependence.

All three null hypotheses were rejected, confirming the validity and strength of the study’s design.

Educational Implications

1. Fostering Autonomy-Supportive School Environments:

Schools must create inclusive and empowering learning spaces that support students’ autonomy, self-efficacy,
and emotional well-being.

2. Teacher Training and Capacity Building:

Continuous professional development should be emphasized, equipping teachers to provide motivational,
empathetic, and culturally responsive support.

3. Parental Engagement Strategies:

Schools should actively involve parents, particularly from marginalized communities, in school activities and
decision-making processes.

4. Equity-Oriented Curriculum Reform:

The curriculum must reflect inclusive values and incorporate culturally relevant pedagogy that resonates with
students from diverse backgrounds.

5. Targeted Psychosocial Interventions:

Interventions such as mentorship programs, counseling services, and peer support networks are crucial in
mitigating the effects of socio-economic disadvantage.

6. Policy Focus on Resource Redistribution:

Government and institutional policies must ensure equitable resource allocation, especially in educationally
backward and socially marginalized regions.

Final Reflection

This study underscores the urgent need for multi-layered, equity-driven educational interventions. By recognizing
and addressing the socio-psychological realities of marginalized learners, educational stakeholders can build more
inclusive systems that not only bridge the achievement gap but also empower all students to realize their full potential.

“STANDARDIZED QUESTIONNAIRE FOR ASSESSING SOCIO-PSYCHOLOGICAL FACTORS
INFLUENCING ACADEMIC ACHIEVEMENT AMONGMARGINALIZED STUDENTS”

Developed specifically for the study “Rethinking Student Motivation and Academic Achievement: A Quantitative
Analysis of Socio-Psychological Determinants Among Marginalized Learners in Nadia District, West Bengal”.
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Part 1: Scale Overview

Component Details

Title of the Tool Socio-Psychological Determinants Questionnaire (SPDQ)

Developer Dr. Bipul Chakraborty & Dr. Jayati Maiti

Sample 400 marginalized students (SC/ST/OBC/EWS) from Upper Primary & Secondary

Format 5-point Likert Scale (1 = Strongly Disagree to 5 = Strongly Agree)

Total Items 35 items in 5 dimensions

Type Self-report, standardized tool

Response Time ~20 minutes

Purpose To assess socio-psychological variables affecting academic achievement

Part 2: Dimensions & Items

Sl. Scale Dimension No. of Items Item Numbers Reliability (Cronbach's α)

1 Self-Efficacy 7 Q1–Q7 0.84

2 Perceived Teacher Support 7 Q8–Q14 0.82

3 Parental Involvement 7 Q15–Q21 0.78

4 Socioeconomic Constraints 7 Q22–Q28 0.80

5 School Environment & Peer Influence 7 Q29–Q35 0.79

Part 3: Sample Items (All 5-Point Likert)

1. Self-Efficacy Scale (Bandura-inspired)

(α = 0.84)

Standardized Questionnaire: Socio-Psychological Determinants of Student Motivation and Academic
Achievement

Q. No. Item Statement 1<br>St
rongly
Disagree

2<br>Dis
agree

3<br>Neu
tral

4<br>Agree 5<br>Strongl
y Agree

Self-Efficacy

Q1 I can solve most
academic problems

☐ ☐ ☐ ☐ ☐
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if I try hard enough.

Q2 I believe I can do
well even in
difficult subjects.

☐ ☐ ☐ ☐ ☐

Q3 I can handle
academic
challenges even if
others think I can’t.

☐ ☐ ☐ ☐ ☐

Q4 I feel confident
about completing
my schoolwork
successfully.

☐ ☐ ☐ ☐ ☐

Q5 I can learn what is
being taught even
when it is tough.

☐ ☐ ☐ ☐ ☐

Q6 I am able to
perform better than
most classmates.

☐ ☐ ☐ ☐ ☐

Q7 I can improve my
academic
performance
through consistent
effort.

☐ ☐ ☐ ☐ ☐

Teacher
Support

Q8 My teacher
encourages me to
do my best.

☐ ☐ ☐ ☐ ☐

Q9 Teachers treat me
fairly regardless of
my background.

☐ ☐ ☐ ☐ ☐

Q10 I receive extra help
from teachers when
needed.

☐ ☐ ☐ ☐ ☐

Q11 Teachers believe I
can succeed.

☐ ☐ ☐ ☐ ☐

Q12 Teachers notice
when I’m making
an effort.

☐ ☐ ☐ ☐ ☐
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Q13 I can talk to my
teacher when I face
problems.

☐ ☐ ☐ ☐ ☐

Q14 Teachers
understand my
difficulties.

☐ ☐ ☐ ☐ ☐

Parental
Involvement

Q15 My parents show
interest in my
studies.

☐ ☐ ☐ ☐ ☐

Q16 My parents help me
with schoolwork
when possible.

☐ ☐ ☐ ☐ ☐

Q17 I get support from
family during
exams.

☐ ☐ ☐ ☐ ☐

Q18 My parents attend
school meetings.

☐ ☐ ☐ ☐ ☐

Q19 I feel encouraged
by my family to
study.

☐ ☐ ☐ ☐ ☐

Q20 My parents have
high expectations
for my education.

☐ ☐ ☐ ☐ ☐

Q21 I talk to my family
about school
regularly.

☐ ☐ ☐ ☐ ☐

Socioeconomic
Constraints

Q22 I lack access to
necessary learning
materials.

☐ ☐ ☐ ☐ ☐

Q23 Financial problems
affect my studies.

☐ ☐ ☐ ☐ ☐

Q24 I have to work or
support my family,

☐ ☐ ☐ ☐ ☐
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affecting study
time.

Q25 I feel stress due to
my economic
condition.

☐ ☐ ☐ ☐ ☐

Q26 I have poor internet
or device access for
learning.

☐ ☐ ☐ ☐ ☐

Q27 I skip school due to
financial or
household issues.

☐ ☐ ☐ ☐ ☐

Q28 I often cannot
afford coaching or
tuition.

☐ ☐ ☐ ☐ ☐

School
Environment
& Peer
Influence

Q29 My school is a safe
and supportive
place.

☐ ☐ ☐ ☐ ☐

Q30 I feel comfortable
discussing issues
with peers.

☐ ☐ ☐ ☐ ☐

Q31 I have friends who
motivate me to
study.

☐ ☐ ☐ ☐ ☐

Q32 There is no
discrimination in
my classroom.

☐ ☐ ☐ ☐ ☐

Q33 I have access to
quiet space or
library for study at
school.

☐ ☐ ☐ ☐ ☐

Q34 Peer pressure
affects my
academic
performance.

☐ ☐ ☐ ☐ ☐

Q35 I enjoy participating ☐ ☐ ☐ ☐ ☐
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in school-related
activities.

Part 4: Item Analysis Summary Table

Dimension Mean SD Item-Total Correlation Cronbach’s α if Item Deleted

Self-Efficacy (Q1–Q7) 3.8 0.61 0.48–0.73 0.82–0.85

Teacher Support (Q8–Q14) 3.9 0.58 0.45–0.69 0.80–0.83

Parental Involvement (Q15–Q21) 3.6 0.66 0.44–0.70 0.75–0.79

Socioeconomic (Q22–Q28) 2.7 0.73 0.51–0.68 0.78–0.81

School Environment (Q29–Q35) 3.4 0.70 0.43–0.65 0.76–0.80

Part 5: Scoring Sheet, Each response is rated as:

Response Option Score

Strongly Disagree 1

Disagree 2

Neutral 3

Agree 4

Strongly Agree 5

Total Score Range:

35 items × 5 = 175 (Maximum),

35 items × 1 = 35 (Minimum)

→ Higher scores reflect stronger socio-psychological support and motivation for academic success.

Standardization & Norms

Parameter Value/Comment

Sample Size N = 200 students

Age Group 13–17 years (Upper Primary & Secondary Students)

Area Nadia District, West Bengal (Urban + Rural blocks)

Pilot Group 40 students from similar background

Expert Validation 5 subject experts (Educational Psychology & Sociology)
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Tool Finalization After feedback, 3 items modified for clarity

Instruction for Participants

 The purpose of this study is to explore the factors that affect students’ motivation and academic performance,
particularly among marginalized learners.

 Please read each statement carefully and choose the response that most accurately reflects your personal
opinion or experience.

 Kindly tick (✔) only one box per statement that best represents your opinion.

 There are no right or wrong answers. This is not a test.

 Your responses will remain strictly confidential and will be used only for academic research purposes.

 Your participation is voluntary, and you are free to withdraw at any time.

 If you have any questions, please feel free to contact the researcher before you begin.

This questionnaire is a standardized research tool developed for academic purposes.

No individual, institution, or researcher is allowed to reproduce, use, or distribute this tool without the prior written
permission of the original author/developer.
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